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Application Details:

Publisher: 50languages

Product Type: Mobile Application Software

L anguage(s): Multilingual

Level: Any

Media Format: APK/IPA

Operating Systems. Android/iOS

Hardwar e Requirements. Smartphone/Internet Connection
Supplementary Software: None

Price: Free offers in-app purchases

1. Introduction
In today’s world, technology is changing the larafse of education and this includes second
language (L2) learning and teaching too (Chap2d@,7; Otto, 2017, Stanley, 2013; Wang &
Winstead, 2016). Technology helps students in &tyaof ways: it helps them visualize
concepts better, communicate with each other atid tive teacher more effectively, makes
them more motivated, and learn a lot on their o®aléghizadeh, 2015). Teachers can also
utilize technological innovations to provide leasevith multimodal feedback (Elola &
Oskoz, 2016), help integrate assessment with ictsbru (Jamieson & Musumeci, 2017),
encourage learner autonomy (Al-Jarf, 2012), anceldgvhigher order thinking and meet the
needs of low performing learners with learning heaps (Roblyer & Doering, 2010).

Among the technological innovations, mobile and diaeld devices such as smart
phones, tablet computers, laptops, MP3 and MPZ4ptayPads are particularly helpful due to
their practicality and popularity. In fact, Mobilassisted Language Learning (MALL), a

subset of M(mobile)-learning, is a rapidly growifigld with important implications for
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language learning and teaching (Pachler, Cook, &hBwir, 2010; Thornton & Houser,
2005; see also Burston, 2013 for a review of MALtudées). Commenting on the
contributions of MALL to L2 learning, Jalalifarahisand Ghovehnodoushan (2011) write that
“among the most noted affordances for MALL is uliiqus access to learning anytime at any
place that the user has reception” (p. 527). Tka w@f learning a language anytime, anywhere
with the use of mobile devices can motivate leanand encourage them to take the
responsibility of their own learning process, whiohturn can make them feel that they have
the authority over the process (Thornton & Hou2605).

The current passion towards MALL, however, showdtimake us forget that many of
the mobile applications for language learning agathing “have been developed by people
outside of the field of second language pedagoglythair effectiveness cannot and should
not be taken for granted,” (Nushi & Jenabzadeh62@1 30). Cowan (2015) also points out
the recent shift towards MALL “lacks a focus on treefulness of language-learning apps and
how to integrate them into lessons,” (p. 3). SimylaKim and Kwon (2012) add “the
widespread use of smartphones has brought numerobige applications to second language
(L2) learners but discussion about its effectiveness not been settled yet within the field,”
(p. 31). The necessity for critical research on dkailable language learning applications,
therefore, is essential to make language learnedsteachers alike aware of the advantages
and disadvantages of working with such softwarédams&nd outside of the classroom. The
present article aims to review one mobile languagening application nameaDlanguages

and explore its potential for L2 learning.

2. Description

To use the app, learners must first download mfféoogle Play/App Store so they could run

the app on their Android/IOS deviceés0languagesoffers more than 50 languages, and is
available in about 3,000 combination of languadesrners can choose what language they
speak and from there, they are presented witht aid can choose what language they want
to learn.

Because of the system of storing its database dbis has utilized, very rare
combination of languages has become available. e&s $n Figure 1, a learner speaking
Polish can learn Farsi through her native languadgeall of the languages, two native
speakers, a man and a woman, are recorded saymigrswords, phrases, and sentences.
Moreover, all 50 languages can be learned throagh ether since the app simply changes

the place of the first language with the targeglsage.
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Figure 1. Many combinations of languages offere&@anguages

After the learners have chosen the language they wealearn and the one they
already know, they are presented with a list of ynsatures of the app. They range from
learningAlphabet Numbersto Phrase bookThe Phrase book is mainly the place the learners
go to learn new materials, and it is the place ehal the recorded audios are presented.
Every Phrase book in every language offers 100kes#n bunches of tens (see Figure 2),

with each lesson focusing on a specific subjed (sgure 3).
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Figure 2. Inside a Phrase book Figudaside a lesson
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Figure 4 shows that every lesson contains fouspart

1. Word List

2. Flash Card

3. Take Test

4. Did you know? (This one simply provides fun faebout languages. They are all in
English.)

Each section has an empty star placed next tositth& learner explores each one,
once he/she is learning the new materials and girayithe correct answers whenever
questions are asked, the star gradually fills upceOthe star is completely full, the learner
knows he/she does not need to go back to thaibseatain, although he/she can if desired.
No recommendations are given by the app and tlmedeaan proceed as he/she wants.
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Figure 4. Different sections of a lesson

In the Word List, learners find a list of words,rabes and complete sentences with
the translation in their chosen language. The fiesson in every language is under the
category ofPeople It starts with the wor@®neand ends with the complete sentembey are
all here with a number of other words, phrases and seaseincbetween these twioearners
are exposed to these in both written and spoken.féis mentioned earlier, the spoken form
is provided twice, once said by a male and andihex by a female. Learners can go about
exploring the lesson, tapping on each part to treapronunciation, looking at the translation
provided, and even recording their own voice anahgaring it with that of a native speaker
(see Figure 5).
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Figure 5. Inside Word List

Once the learner is done with the new materials,cstm go back one step to explore
other sections of the lesson. No hint is given &atwo do to next. The second pa&lash
Card, is placed next. Inside this section, the wordsapes and sentences learnt in the Word
List are presented again, but in a flash card mafsee Figure 6). A word, phrase or sentence
from the first language appears at the top of sceeel the learner is expected to remember its
target language counterpart, both in written armakep form. The written and spoken forms
are provided at the bottom of the screen, in dasdearner fails to remember them. It is also

possible to mark a specific text for future leaghgessions.
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Figure 6. Inside a flash card

Once all the materials in this section have beemi&al, the learner can press ‘Back’
and continue to the next section which tests trewkedge of the learner (see Figure 7). The
app does not suggest any recommended time as 1o iivisebetter to test your knowledge of
the materials, but it seems these sections shaulcbbered one after anoth&0languages
provides a variety of tests. They include writigtening, reading tests, but no speaking tests.
The tests, except foword Order directly or indirectly test the learners’ vocabylgsee
Figures 8, 9 & 10).
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Other interesting sections of the app include #aehing of the alphabet, the numbers
of the target language. There are also some va@abghmes, crossword puzzles, cloze tests,
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and even radio stationsOlanguage®ffers a wide range of games and fun, most of whie
in the app and some are on its website.

It must be noted that this app only works througimglation and does not provide any
grammatical instruction in any stage. It only workish vocabulary and grammar, which are
to be learned inductively by the learner. When akiss are madeéhOlanguagesdoes not
provide any explanations as to why the mistakergstake; it only lets the learner know that
a mistake has been made. It does not have a conymairiearners, teachers or any human

interaction of any kind either — the app itselftie learner’'s only companion.

3. Evaluation

50languagess a free mobile and web-based app, offering afatontent for its users. The
lessons are divided into different subjects, teagtihe basic vocabulary for each language.
The learners are not expected to be able to tabnfly or be experts in the target language,
rather50languagedries to get to the ‘point’ of every subject a®is@s possible and equips
the learner with the basics needed for communigatiithin that particular subject in that
language. If we consider this as the app’s maieailje and not learning the new language
fully and completely, the app has been more ordessessful. If not, there are many aspects
in which the app fails to deliver, at the leastphd assistance.

First, the contents do not seem to be backed bypamycular scientific method or
approach, at least none is claimed by the developeits website. In the initial stage of
learning a language, some very random and dispbimerds appear for the learner to learn;
for example, the equivalent of “child”, “my family@nd “My family is not small” is given to
the learner. Although they are all categorized dase themes, there is not any meaningful
context to these new materials, except for the ofl the theme. This can prove to be very
confusing sometimes. Imagine that the learner dussknow the Chinese alphabet and
suddenly the first lesson presents a sentence ime€# The only resort for the learner is to
memorize the shapes of the letters, pronunciaéiod,the meaning of the sentence but no real
meaningful communication is happening.

Second,50languagegelies heavily on the learner's native language #ryou take
that away from the app, it practically loses itdigbto teach and present new materials. The
app developers’ lack of attention to teaching mal®in appropriate context makes it very
dependent on its Translation Tool — Google Traeslathich takes the learner out of the app
and into the chaos of the Internet. This, partidylacould be a problem for beginners. But

again, if we consider the app as only a means damileg the basics of the language, its
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translation tool actually comes in very handy. Famg-term learning, however, the goal
should be to depend less on the speaker’s natiggiéagge and more on the target language.

Third, the lack of human interaction fi®languagess something to be cautious about
when using this app. In fact, the failure to suppgynchronous speaking and listening
activities and promote collaborative learning ameag the main problems of many language
learning apps (Kukulska-Hulme & Lesley, 2008). Tduless this issue, some language apps
(e.g.,Busuy Duolingo have tried to bring about a community of learrtersogether to they
could help each other out, using forums or evenmaenting on the materials presented by the
app.50languagesioes not provide any feedback on learners’ ustheflanguage; the only
time they are provided with any feedback is whesyttake different tests at the end of each
lesson.

On the positive note, the app’s Pronunciation Taaoi be very useful and effective;
50language$as a built-in voice recorder with which the leamscan check and double-check
their pronunciations with that of a native speak&hout having to exit the app or even move
from page to page. In the case of a language likgligh, the app opts to use the American
accent for all its English content. Another grearinof the app is the range of languages it
covers. As mentioned earlier, this app claims teecdhe basics of more than 50 languages
and provides more than 2,500 combination of langaabat can be learned by each other, a
feature which is simply amazing. For instaribeplinga the most popular app on the market
does not even come closgllanguagess a great language learning app for polyglots and
anybody who wants to learn the basics of a languagekly. We recommend the app as a
useful supplement when learning a second langudge rot a substitute.

4. Conclusion

As a free language learning app assistaftanguagesenjoys many great features. The
variety of languages, built-in Pronunciation Tomhd ‘to-the-point’ teaching process makes
the app a value learning tool for many learnerswvéier, as mentioned earli&Qlanguages

is not a tool on which one should not be solelyahejent; its over-reliance on the learners’
native language, lack of contextualization of thevnmaterials and coverage of only the
basics of the languages do not make the app a gmoganion for more determined learners
of a language and for those who want to achieventty. Nonetheles§0languageswill
surely be of great assistance to polyglots andetmple who want to learn the basics of a

specific language. This might have been the deeetpriginal aim. Polyglots can easily
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switch between languages as they wish, learn neterias in the language of their choice
and move on to the next language once done witpridanaous one.
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