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Abstract

The advent of mobile learning platforms and Webt2dhnologies is believed to provide an
autonomous learning space that minimizes the patricture between the teacher and
students in Indonesian EFL classes, accommodaimgtudents to display their capacity to
navigate their own learningschoologym-learning platform, a social networking learning
management system, is one of potential platformgitéting the exercise of autonomy in
English language learning. This paper aims to ftepow Schoologym-learning platform
facilitated the exercise of learner autonomy in BAP class at an Indonesian higher
education. The qualitative case study involved tyweme-students enrolled in an EAP course
that adopted a blended learning method. The firddggggested th&choologym-learning
platform helped the students to exercise autonamgAP learning. The students exercised
their control over learning management, cognitiv@cpss, and selection of learning
materials. The exercise of autonomy is due to ffeedance ofSchoologyFirst, Schoologis
social networking interface facilitated interactiand communication among the students.
Second, its mobile application enabled the studentearn English at their pace, time, and
place. Third, the media-rich materials encourageel $tudents to further explore other
materials online.

Key words: autonomy in language learningchoologymobile learning; EAP

1. Introduction

The field of language education has witnessed #radaigm shift from teacher-centeredness
to learner-centeredness so as to prepare leambeslearning agents in this rapidly changing
world. This transformation requires educators tp p@re attention to individual attributes of
language learners. Among these, autonomy has gaiggdater attention since Holec (1981,
p. 3) and his pilot project to the Council of Euetso Modern Languages Project, initially
defining autonomy as “the ability to take chargeooné’s own learning.” Autonomy needs to

be fostered as it is an educational goal (Huang é&d®n, 2013; Reinders & Balcikanli,
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2011), which encompasses the relationship of tdevishual to the society (Benson, 2011).
According to Raya & Vieira (2015), autonomy is daliaspect for the development of
lifelong learning in the society as learners wdkficipate in a democratic society and become
decision-makers after finishing their formal edumat For that reason, the promotion of
autonomy in language education is projected togreefearners for social life in the society
where they live.

In the Indonesian context, the promotion of autopamformal EFL classes becomes
a crucial path to prepare students to actively fadee in the democratic society. However,
according to Dardjowidjojo (2001, 2006), implemenqtithe concept of autonomy is a
challenging task for EFL teachers in Indonesia ihyadue to three existing cultural and
philosophical values in its society. The first s tmanut-lan-miturut(to agree and obey)
philosophy, considering that good children are ¢holseying and agreeing with their parents,
elders, or people in high positions. Complaints difig¢rent views are thus not allowed to be
made by children. Another concept is tea&uh-pekewuh(uncomfortable and uneasy)
philosophy, in which people are reluctant to giviéedent opinions to the elders or people
with higher authority. The third is thgabda pendita ratuthe words of a priestly king)
philosophy, saying that the words of people witijhhpositions in the society are regarded as
god’s truth. As a result, those words cannot bestioieed by people with lower positions.

Those three forms of philosophy are manifestednha gower relationship between
teacher and students in EFL classroom practice.t idaglents consequently accept their
teachers as an authority figure they should foleowd obey. They will feel uncomfortable to
challenge the authority of teacher as what thenasays is the ultimate truth. This resonates
Littlewood’s (1999) argument that the communicatpatterns in Asian cultures reflects the
high acceptance of power and authority. As a rethdtteachers control all students’ learning
aspects. According to Chia (2007), a teacher-cbettdearning environment inhibits the
exercise and development of autonomy in languagmileg. This also explains why several
studies on autonomy, according to Nakata (2011gortethat Asian learners tend to be
obedient, passive, and teacher-dependent. Howeweqrding to Benson (2011), those
learners do innately possess autonomy but theimauty is inhibited by the power structure
in the classroom. For that reason, an autonomausifey space is needed to stimulate the
exercise of autonomy in language learning.

The advent of recent Web 2.0 and mobile 2.0 tedyie$ has brought a great deal of
attention to shape the promotion of autonomy in liEhglanguage learning as those

technologies provide learners with more opportasitto take control over their English
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learning. According to Villanueva, Ruiz-Madrid abdzén (2010, p. 7), technologies help the
development and exercise of autonomy by providingltiplicity of access to authentic
documents, multiplicity of access to interactidme thance to reinforce metacognitive ability
through experience with others, via dialogue andvwkdadge of other forms and ways of
tackling problems and learning styles, other paroap of texts and discursive genres, other
criteria and uses of formality and courtesy.” Thegn facilitate self-access and give the
students opportunities to self-direct and naviglagér language learning, providing them with
environments for both independent and collaborasei-directed learning (Benson, 2011).
The advent of recent mobile technologies which En#ie installation of English language
learning applications and mobile version of Web &€ Wang and Heffernan, 2009) also
creates more flexible ways for students to manhge tearning, allowing learners’ mobility
in learning. Teachers’ intervention on studentsirhéng is thus minimized, providing the
learners with ample spaces to work on their ownvels as to interact and collaborate with
others, either within or beyond the language ctassr.

Even though studies on mobile learning or mobil@ t8. boost learner autonomy in
Indonesia are still limited, the integration of W2 technologies into English language
learning in the light of learner autonomy in Asiashbeen reported in the recent literature.
Bhattacharya and Chauhan (2010, p. 383), for exani@lind out that blog-assisted language
learning (BALL) fosters learner autonomy “by dev@ly students’ language and cognitive
skills and helping them to make more informed césiabout their decisions.” The study also
reported that students’ skills to make independkstision and to take independent action
were enhanced through blogging activities. Morepstrdents’ independence was advanced
by their developed interdependence. When integyadircourse management system called
M@xLearn into a Thai traditional face-to-face Esfliclass, Sanprasert (2010, p 120)
reported that the CMS is critical in the developmehaspects of autonomy as it brought
about “circumstances and structures that encouragetents to take control of their own
learning.” The study also documented the changesubdnomous behaviors among the
students due to the experiences with CMS. Furthegn®&nodin (2013) found that CMS could
initiate the development of reactive autonomy imeAscontext.

Since those studiewere conducted outside Indonesia, further reseamth the
implementation of mobile learning system to promlesgner autonomy in English language
learning in Indonesia is needed. In this presamtystSchoologymobile learning system is
deliberately used to promote learner autonomy iglign for Academic Purposes (EAP,

henceforth) course at a private university in Ineia. Schoology(www.Schoologycon) is
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an online social networking learning managementesyshat offers an interactive learning
platform for interaction and collaboration betwdeacher and students as well as students
and students. Its mobile application available atdwid, Apple and Kindle Fire accelerates
mobile learning experiences beyond the languagssiam. Even though the technical
guality aspects oSchoologis software application system could instigate reltearning
experiences (see Sarrab, Elbasir, Alnaeli, 20b@) use ofSchoologym-learning platform to
foster learner autonomy in EFL learning has nonlreported in the literature yet. To fill this
gap, this study aims to describe how tBehoologym-learning platform facilitates the
exercise of learner autonomy in EAP learning. Tlea&trsection outlines the construct of

autonomy in foreign language learning and mobgeriang.

2. Literature review

2.1. Autonomy in foreign language teaching and leaing

The construct of autonomy in foreign language teerhnd learning has been articulated by
autonomy scholars and its concepts can be fourtberiterature of language teaching and
applied linguistics. The original and widely citedncept of autonomy in language education
was echoed by Holec (1981, p. 3), who defined aurtgnas “the ability to take charge of

one’s own learning.” The definition entails thatt@womous learners themselves are fully
responsible for all learning decisions, such astifieng objectives and contents, selecting
materials, monitoring and evaluating their progréssmrners’ responsibility becomes the first
step to autonomy (Little, 2004). Those learningisieas and their implementation occur in

an independent language learning situation in whealhners exercise their full responsibility

for their language learning without the interventaf the teacher (Dickinson, 1987). Such a
situation enables students to develop a psychabgedation to the learning process and
content (Little, 1991, 2007). In a nutshell, thencepts of autonomy in language learning
encompass the components of learner responsibileégrning situation, and learner

psychological state.

Benson (2011) argues that autonomy is a naturdbatie of learners. He believes that
learners naturally tend to have autonomy but therase of autonomy is inhibited by
educational institution. Modifying Holec’s (1981¢fthition, he formulates autonomy as “the
capacity to take control of one’s own learning” §8). Two distinctive elements of this
concept are capacity and control. The former indkdhe potential within learners, which

consists of three interrelated components:
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1. ability, which has to do with the knowledge of the languagd skills possessed

by the students to plan, monitor and evaluate teamning;

2. desire which signifies student’s volition and willingreedo learn the target

language;

3. freedom which indicates the level of control over leagifHuang and Benson,

2013).
While a capacity describes the learners’ potentiahtrol implies “having the power to make
choices and decisions and acting on them” (p. 8tofding to Benson (2011), the notion of
‘control’ is more observable to investigate thaattbf taking charge or being responsible.

The abovementioned definition accordingly implibattthe promotion of autonomy
should be carried out by giving an ample chancedarners to exercise their potentials to
control language learning. There are three dimessad control over language learning as
articulated by Benson (2011). The first dimensicontrol over learning managemenmefers
to students’ observable language learning behawioosit where, when, and how to learn the
target language (Huang and Benson, 2013). Anotlmertsion, control over cognitive
process has to do with how to cognitively control psyabgikcal factors related to language
learning, such as motivation, belief, and emoti(Bmsnson, 2011). To facilitate control over
cognitive process, learners are encouraged to thlmdut and reflect on their language
learning (Little, 2007) so that they take contrbkiweir learning experiences (Benson, 2011).
The reflective process raises students’ metacagnawareness, which, in turn, leads to more
systematic and effective learning management. yastintrol over learning conterguggests
the decisions made by learners to select languzayaihg materials which fit their learning
purpose. Even though these three dimensions ohanty are interdependent, learners might
show a greater degree of autonomy in one dimertkiam in others (Benson, 2011; Nakata,
2011). This happens because autonomy could “takereht forms for different individuals,
and even for the same individual in different catgeor at different times” (Benson, 2011, p.
58). This leads to the conclusion that differerituzal contexts bring about different forms of
autonomy displayed by the learners.

As originated from the Western culture, the eartencept of autonomy is often
associated with independence, individualizatiorip $earning and self-instruction (Benson,
2011; Cooker, 2013), in which learners have fudefiom to decide about all learning
processes starting from setting the objectivesvaduating their learning (see Holec, 1981)
without the presence of the teacher or outside dbranguage education (see Dickinson,

1987). This independent concept of autonomy embr#oe individual choice and decision
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rather than the collective ones. However, autonamyanguage learning is more than
learning on one’s own in isolation without any sapggrom the teacher and peers. Instead,
autonomy is developed through interacting and bolating with others in social settings
(Benson, 2011; Cooker, 2013; Little, 2000, 2007020Murray, 2014). The interaction
allows the learners to use the target languagesaoilly construct knowledge by engaging
and collaborating with peers and teacher, in whiofly undertake a collective decision-
making process related to their learning. During thteraction, both teacher and learners
share responsibilities to achieve the goal of iegrnwhich implies interdependence (Benson,
2011). According to Cooker (2013, p. 31), the id&ggrendence which is built through
interaction has impact on the development of autgnas “learners are able to fully interact
with a world in which they have control.” In thisgard, they have more control over their
learning process and content (Little, 2007).

The issue of culture leads to two distinctive forofisautonomy made by Littlewood
(1999). The first form is proactive autonomy, whiofplies that learners themselves manage
both the direction and learning activities. Thisnfioof autonomy resonates Holec’s (1981)
idea of autonomy. On the other hand, reactive aunynis the form in which learners are to
manage the learning activities and resources tfeedirection and objectives are determined
by the teacher.

Accordingly, Asian learners that are generally sagmbedient, passive, and teacher-
dependent (Nakata, 2011) could display autonomhamguage learning. Littlewood (1999,
pp. 87-88) conveys the following five proposals @bthe promotion of autonomy in foreign
language learning in Asia:

1) Asian students have a high level of reactive autonolf the directions and
objectives are set by teachers, the learners dee tabmanage their learning
resources both individually and collaboratively.

2) Groups of learners can develop high levels of boghctive and proactive
autonomy. Group work can enable learners to devalbpgh level of autonomy,
both reactive and proactive, because they aretaldehance self-interdependence.

3) Learners will experience few learning contexts emaging them to exercise
individual proactive autonomy. This occurs becatlse high degree of authority
and control makes learners have little chance tackige in learning.

4) East Asian learners have the same capacity fomanty as other learners. Even

though the cultural and educational traditions,t pasperiences, and learning
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contexts are different, learners from Asia and West are able to develop
autonomy in language learning at the individuaklev

5) Language classrooms can provide an environmenaldeitfor developing the

capacity for autonomy. If language classrooms pl@viearners with ample
opportunities to use their freedom of choice, stisleare motivated to exercise
proactive autonomy.

Littlewood’s (1999) proposals imply that learnetaomy can be promoted in Asia.
Nowadays, the development of autonomy in EFL lesynin Asian contexts is inevitably
shaped by the recent advent of mobile technolo§iedable devices facilitate a greater level
of learner control over language learning. Benstfii{) contends that mobile technologies
enhance learner autonomy by facilitating indepehder self-directed language learning.
Mobile technologies also extend EFL learning beydhd classroom in which learners

exercise autonomy in out-of-class activities.

2.2. Mobile learning and its potential for learnerautonomy

The proliferation of handheld portable devices @mted to the Internet has brought about
new learning opportunities for learners, which daster mobile and ubiquitous learning
experiences. The idea has driven a shift in theetgtdnding of the learners from that in the
traditional classroom to that in the mobile leaghoontext. While in the traditional learning
setting learners and learning are physically siatihie classroom, mobile learning views the
learners on the move and their learning as a mautity (Sharples, Taylor & Vavoula,
2007).

Kukulska-Hulme and Shield (2008, p. 273) define iwolearning as “formal or
informal learning mediated via handheld devicescihare potentially available for use
anytime, anywhere” which can happen in both foraral informal settings. Such a form of
learning occurs when learners are not at a fixeedgiermined location or when they take
advantage of “the learning opportunities offeredrbgbile technologies” (O'Malley et al.,
2003, as cited in Reychav, Dunaway, & Kobayashi,52(p. 142). Mobile learning is also
supported by mobile 2.0, a label formulated by Wand Heffernan (2009) to refer a mobile
version of Web 2.0. The mobile technologies for i@kbearning include mobile phones,
tablets, laptops, and Personal Digital AssistaR3A). This study considers mobile learning
as mobile learning activities that occur within Amdeyond the language classroom by using

mobile phones, laptops, and personal digital assist
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Mobile devices and their application offer somequie features, bringing about
learning experiences that cannot be found in thdittonal classroom. Sung, Chang, and
Yang (2015) mention four properties that make laggulearning via mobile devices different
from that in the traditional language classroome Tirst is mobility/portability, which
enables language learning to take place anytime amyavhere. As a result, the mobile
learning context accommodates students’ new legrrstyles beyond the traditional
classroom. The second property, social connecfinigraction, assists learners in sharing
information, collaborating and communicating withhers. Another feature is context-
sensitivity, in which learners can use the mobiicdes for collecting specific data of a
particular location, environment, and tinkearners can use the devices “to connect language
learning across different settings, times, andtlonga” and access relevant learning resources
(p. 70). The last feature is individuality, whicheams that learners can customize and
personalize mobile devices according to their ilttlial learning needs, styles, and interests

Reflecting upon Sung, Chang, and Yang’s (2015 ufeatof mobile learning, it can be
stated that the integration of a mobile learningtfpfm into language learning has the
efficacy to enhance learner autonomy. First, maleiéning facilitates learners’ control over
their learning. Learners could self-direct and peadize their learning and they can learn
language at their pace, place and time. Second,lent@arning supports interaction and
collaboration with peers and teacher. Interactiod &ollaboration could encourage and
facilitate attention, reflection, and metacognitidiird, mobile learning enables learners to
self-access the learning materials designed byteaeher or explore other materials by
themselves. However, it is worth noting that mobdehnology is only a tool and the mobile
devices themselves do not automatically fosterdéneelopment of autonomy. The teacher
should choose appropriate mobile learning platftlat could accommodate the underlying

principles of learner autonomy.

2.3. Schoology as a mobile learning platform

Schoologyis an online social learning network and intergectiearning management system
initiated by four college students named Jeremgdtnan, Ryan Hwang, Tim Trinidad, and
Bill Kindler in 2007. Nowadays, more than sevenliom users from over 60,0000 K-12
schools and higher education institutions arourdwbrld use this learning platform in their
classroom (Sarrab et al., 2016). This cloud-baskadfopm is accessible via websites

(www.Schoologycom) and compatible with Firefox, Internet Exploreaf&i and Google

Chrome.Schoolog{s mobile application, which is freely available lmandy devices such as
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Android, Apple and Kindle Fire, extends the trazhil learning processes and fosters mobile
learning experiences beyond the limitations ofdlassroom. The Software Information and

Industry Association (SIIA) recogniz&hoologyas the winner of CODIE awards in 2014 as
the best education solution for K-12 and highercation, and learning management system
categories and as the finalist of best K-12 coorskearning management solution and best

postsecondary learning management solution categori2015 $choology2015).

(® schooloay:

Sign in te Schoology

schoology @ 2016 - Privacy Policy & Te Use - Help C TRUSTe »
Schoology @ 2016 * Privacy Policy & Terms of Use * Help Center e Certified Privacy

Figure 1. Screenshot 8choologyog in.

Schoology is a mobile social networking learning managemsgstem which
facilitates pedagogically and socially sound mokefgrning. Its features are the combination
between those of social networking platform andneg management system. As a learning
management systengchoologyprovides various instructional tools, such as oiggble
lessons and self-paced learning, threaded disasssimards, micro-blogging, content
migration and import (Sarrab et al., 2018¢hoologyhelps teachers to systematically manage
media-rich learning materials into folders and tesarious dynamic assessments and
assignments, followed by online grading and comimgntTeachers can prepare learning
materials and assessment in advance and set tlaliakality based on the allowed access
time. Calendaring also helps to guide studentsf-msted learning. HenceSchoology
manages classroom management tasks.

Schoologis social networking interface accelerates bothdett-to-student and
student-to-teacher interaction, communication awsithlsoration within a classroom network
(Sarrab et al.,, 2016). In this regard, learning instigated through interaction and

communication. The students and the teacher camteptheir statuses and share links,
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pictures, or other media, while the other membarsgive comments upon or just like them.
The students can also have discussions in smallpgreet by the teacher and private
messages can be sent by both students and teSchenlogyenables both the instructor and
learners to actively stay engaged and intercondedieey all find it easy to share learning
materials, collaborate, and get connected frommaalile device. To get alert, ttf8choology
account can be managed to receive notificationsitatew materials, comments and updates.
Teachers are also provided with a professionahiegrnetwork, which is intended to boost
their professionalism by connecting and commumigativith other educators and experts
from over the world in various interest groups &lde onSchoology(for further discussion
about Professional Learning Network, see Trustthk&uand Carpenter, 2016). Analytics is
another important feature &choology It allows the teacher to monitor and track stusien
use ofSchoologylt reports students’ last login, spent time ia tourse, number of posts and

the accessed materials.

3. The study

3.1. Aims of the research

The present study followed the principles of a ga@e case study. A case study deeply
explores “a bounded system comprised of an indalidu entity and the context in which
social action occurs” (Hood, 2009, p. 72). In theddf of applied linguistics, an individual
could refer to a learner or a teacher, while antyenbuld represent a classroom, a class, a
school, or a language program. The data are cetlecom multiples sources of information
(Creswell, 2007), followed by coding and triangidat in the process of analysis (Dulff,
2008). However, the data triangulation processis tesearch is not intended to compare the
data gained from one source to other sources téreomternal validity but it is to enrich
data from one source using the data from othercesuto build “the broadest and deepest
possible view of the issue from different perspexti (Hood, 2009, p. 81).

As this study aims to describe hd®choologym-learning platform facilitates the
exercise of autonomy in EAP learning, the entitythis study is a class of learners using
Schoologym-learning system in their EAP learning. Howeweis worth noting that “a class”
here does not only refer to a physical space mat alsocial community of learners who also

learns in spaces beyond the classroom.
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3.2. Context of the study and participants
The study took place in a compulsory EAP coursa ptivate university in Indonesia from
August to December 2015. A blended learning metihvad used in this course, which
consisted of face-to-face meetings and out-of-atasisie learning. The face-to-face meeting
was twice a week for 75 minutes. Fourteen topiceevekscussed in this course during the
whole semester. The course aimed at helping thdests to acquire the advanced level of
English by
1) writing essays, which encompassed strategies otngiroutlines, thesis statement,
and introductory, body, and concluding paragraphs;
2) reading academic texts to identify the main idead aupporting details of the
passages;
3) conducting and writing a research paper in groups;
4) presenting the results of the research by usingramhd presentation skills.
Schoologym-learning platform was employed as the learnirapagement system in
the course. The students were asked to downloadnatall Schoologis mobile application
on their mobile devices, to make an account anpitothe researcher’'s EAP class on the
platform. Besides, they were also encouraged tagltheir mobile devices to the classroom
and use the devices for their EAP learning ac#sitboth within and outside classroom. As
the students had not experienced usiehoology prior to the commencement of this study,

Schoologytraining in how to use the platform was conducted.

(& Materials 7

EAP 2 2015/2016: v
Section 1 *"’{3@6
:. _—r"'l::-_.

Cause & Effect Essay 1

Ij“ Cause & Effect Essay 2

Figure 2. Screenshot of learning materials.
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Various media-rich learning materials were providadadvance onSchoologis
folders before the class began. The folders wegeeseed based on the topic of discussion.
The access time for each folder was customized hiclwthe students could access the
materials one week before the discussion in thescBesides, various learning activities were
also designed to foster interaction and collaboratimong the students both physically and
virtually. The example of the materials is portrdy® Figure 2. The in-class activities
included watching videos, discussing with partngmgparing presentations, taking online
quizzes and playing online games. The out-of-ckd$vities involved reading materials,
writing essays, giving reciprocal online peer fesmly doing weekly projects, conducting
small-scale research, having online discussionvaitthg reflection.

Twenty one students, aged between 18-23 yearsvel®, enrolled in the course. They
came from various majors, such as English langutegehing, management, visual
communication design, industrial engineering, mad# engineering, and computer science.
The average score of their Versant™ English Placeriest (VEPT) was 57.4 (equal to
IELTS score of 6.5). The students possessed sekiatd of mobile devices, such as laptops,
I0S/android-based smartphones, tablet and iPadselrmmbile devices were part of their life.
They were tech-savvy and familiar with social mediach ag~acebookLine, Instagramand
Path

3.3 Data collection and analysis

The data collection process was conducted as fell&ivst, students’ online interactions and
collaborations on the platform were observed teercédr students’ out-of-class learning
activities.Schoologis analytics was checked on a weekly basis to moaitd track how the
students used the platform. Second, the particspaate encouraged to write reflection about
their learning processes &thoologis updates. The reflection shared with the peerthén
class was intended to transform their experienaislearning. Students’ reflection posted on
Schoologywas used as the data for this research sincetitrpd how the students made sense
of their learning processes via the platform. Thpdrsonal messages were sent to several
students to obtain deeper information about thefiection. The messages varied depending
on the reflection that they wrote. Lastly, all odirecords available ddchoologyincluding
students’ posts and comments, threaded discusssbased materials, and analytics, were

also gauged to enrich data for this study.
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The data were coded and corroborated from onecedir another to build a thick
description. The data were then categorized basd8leason’s (2011) theoretical framework

of autonomy in language learning.

3.4. Findings and discussion

Schoologyproved to constitute a socially and pedagogicatlynd learning platform that is
easy to be used by the students. Its user-frieddBign resemblingracebookbecame an
appeal to the students, triggering them to actigetyinto the course. Figure 3 depicts a one-
month dynamic access to the EAP course, revediiagthe students logged in the course on
a daily basis.

Basic Q Home Courses ¥ Groups * Resources Priyatno Ardi  ~

Course Analytics
Course User Assignment Discussion Links

Total Hits per Day
a

: - /. [ wed ow 11
Pl 59 hits
T oee 3
v,
34 ® / ~ .
\.\ /c-... \.-‘.. ] ._--\ / ""-«.._‘__-./.__‘.’_ = ’1\

F ¢ F 3 I ¢ P E 7 £ F T g o ¥ & F § 2 P EBEE @ F§ % R R EF
§ § 7 § 3 §F ¥ F ¥+ k § 7 §F E % g 8 F i

Analytics Summary Page Breakdown for the Month

Figure 3. Screenshot of course analytics

Schoologis social networking interface leveraged on theomfdnce of interaction and
collaboration, such as having discussions with gesnaring thoughts, accessing additional
learning materials, following links, viewing vide@sd pictures, posting essays, as well as
giving comments and likes on others’ posts. Figlirdlustrates the interaction among the
students inSchoologis social virtual space. In addition to its socmdtworking interface,
Schoologis instructional tools pedagogically accommodatestlia rich contents that allowed
the students with different learning styles to pasedize their learning. Hence, it can be
concluded that the platform enabled the participamtdisplay their active engagement in the

EAP learning process.
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Figure 4. Screenshot of student interaction

Students’ active engagement in the process of ilggmn Schoologyis the basis of
learner autonomy. The students were not dependetiteolecturer all the time, instead, they
themselves took responsibility in the process ajlish learning and made choices related to
their own learning. As Little (2004) states, takiregponsibility is the first step to achieve
autonomy. Accordingly, active engagement coulderélie sense of ownership of learning in
which the students took control over their learnprgcesses. The findings of this study
revealed thatSchoologym-learning platform assisted the students in depnt of their

capacities to take control over their learning nggmaent, cognitive processes, and learning
content.
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3.4.1 Students’ control over learning management

Schoologym-learning platform installed in handheld devibedped to facilitate the exercise
of control over learning management. The systeowat the students to choose the place,
pace and time of their EAP learning by themseludside the classroom.

First of all, the findings revealed th&choologym-learning system facilitated the
participants to exercise their choice to accesscthese on an ‘anytime-anywhere’ basis. It
was supported by the portability feature of moldievices that brought about multiple-
settings language learning without any spatial temdporal constraints (Sung et al., 2015).
The students could individually open and accesddaming materials on the platform and
submit the assignments from their home, withouhgdo campus. Therefor&choologym-
learning platform facilitated students’ self-diriect of their own learning (cf. Benson, 2011).

The students expressed their views as follows:

Rahesza Tama Dec4, 20153t 5:19p
m One day, my friend asked me for having dinner in 2 mall near my boarding house. Since that day was her specil
; day, after the class I went to that mall. Then, we had dinner and talked until ate night. Thanks God, 1 brought my
PC and there was free WiF. Then, Tjust open my schoology for reading the guidelines for making good cause  and

effect essay.
Samuel Hidajat Yuna Lee

| In using schoology, | feel thatitis very This s my first time using schoology.
practical. We can either get and share like the system provided by schoology
materials and opinion to support our because | do not have to submitmy
studying process anywhere and homework directly to professaor,
anytime. Itis also easier to Furthermaore, | do not have to print out

communicate with the lecturer and other
people from the same course to discuss
more about the topic provided. And one
moare thing, itis a lotmore easier to
submitour assignments since we don't

my assignments out. Therefore, | can
utilize my time flexibly,

have o meet up with the lecturer to Putra Varza
submit the assignments,
J ! Inmy personal thoughts, Schoology did
helping me a lol. Especially for this
- - - o T wpre |ty of e i

Syifa Sejati Sampoerna University students, who
studied without any fixed textbooks at

With Schoology, I think itis easier to all. Solving this no-textbooks situation,

share learning matenals and practices. the folder 'Materials and Assesment’

It also helps me keep track with my come up from Schoology brillianty

deadlines because there's a calendar since the materials uploaded could be

that rp & ~ A F sy en ot Tt i

that reminds us of our assignments. organized into folders and itremains

admititis guite fun two since we don't there forever so | could access them

really have to seek our leachers lo anytime anywhere. Furthermore, the

submit our dssignments )

SecondSchoologym-learning platform provided the participants watimple chances
to choose their own English learning modes. Asrtlegirning was not limited to the formal
classroom learning, the students could choose tveir paths of learning that fit best with
their styles. Sung et al. (2015) mention that nelbiévices and their application enable the
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students to customize and personalize their larglagrning. In the current study, the
freedom of choosing personal ways of learning ledmeaningful and personal learning
processes. This resonates with Huang and Bensg@®k3( p. 10) idea that “a capacity to
control learning also implies a capacity to malaréng personally relevant.” The findings of
this research suggested tHathoologycreated conditions for students’ exercise of their
personal learning. The students admitted that

| syifa Sejati
4 I'm both auditory and visual, so I have to lsten and see my lessons. So, this makes more sense if I'min a class,
= right? But I'm also kinaesthetic, so 1 can't exactly sit stil in class for long periods of time. If [ do, I get bored easiy.
With Schoology, 1 can access my lessons and assignments while istening to music that wil help me focus. In class,
you can't exactly listen to music, right? This way I wil be able to do my work peacefully and effidently.

Joice Tentry
m since schoology allows us to access not only texts, but also pictures, videos, and even games, © helps a lot for a
T visual learner lke me. Since I'm not an auditary (listening to lectures), I prefer learning by seeing, reading, or
visualizing things through the instruments on Schoology. Regarding the learning environment, it is easier for me to
comprehend materials when I study leisurely at home, like while lying on the bed and listening to music rather than
sitting in class and listening to lectures. That way, it is more advantageous for me to learn via e-learning lke
Schoology.

Third, as regards interaction and collaborati®@ghoology m-learning system
provided opportunities for the participants to e a greater control over interaction and
collaboration during EAP learning. The mobile degiaconnected to the Internet made the
students interconnected all the time, which feaditl online interaction and collaboration
among the students without temporal and spatiastcaimts. The students could control their
interaction and collaboration with their peers. thRarmore, many autonomy scholars
(Benson, 2011; Cooker, 2013; Little, 2000, 200Q2Murray, 2014) believe that autonomy
is the result of interaction and collaboration wattmers. In this study, there were two major
collaborative assignments conducted outside classspnamely peer feedback and research
project. Since the students came from differentadepents and followed diverse schedules,
the virtual discussion designed in t8ehoologybenefited them as it was not constrained by

the time and place. A student supported this psrbllows:
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m Joice Tentry
AER [nmy opinion, schoology helps alotto

make us study and discuss materials
without having to be actually there in the
same time and space soin a way, itis
efficient. The online discussion board 15
also helpful because a lot of us have
different class schedules so itwill be
troublesome if we have to discuss face
to-face all the time. Assignment
collection and guiz are also easy to
submit and we can see aur progress
easily, Moreover, schoology 1s avallable
in play store so we can download 1L as
an app inour android or apple based
smartphones.

3.4.2. Control over cognitive processing

Schoologis social network interface gave ample spaces lier students to exercise their
capacity to control their cognitive processing. €onover cognitive process includes control
over attention, metacognition and reflection (Benst011). The features &choologywere
critical for the students to exercise attentiontanegnition and reflection during the EAP
course.

The “updates” feature dbchoologyenabled the participants to share their thoughts
and give reciprocal peer feedback on their esgayshe posts that they shared could be seen
by all members of the group, the students coulé@ givd receive comments and supports from
their peers. During the process, the students téuletheir attention towards both linguistic
and content aspects. Hence, the feature helpestulients to reflect on their English learning
processes and raise their metalinguistic awaren€hs. exercised metacognition and
reflection led the students to revise their ess&ygure 5 depicts how the students gave

reciprocal feedback on their essays.
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Samuel Hidajat

’ Indonesian Private School VS Public School, Which is better? "Whica is setter? Sending children to a
publiz school or a private school?” a question asked ‘requently by parents. As parents, we would like
to give the best ecucation for our children. There are two types of schools in Indonesia which are
publiz schools and private schools. While there are some differences between public...

* Show More
Comment * Unlike
@ Liked by Youand 1 person
Yuna Lee
Hello Sam,
This is a great essay with 2 clear thesis statement.
Transiion words are showing the relationship between iceas.
In my opinion, school cimate partin your essay neads to be specified. For
example, school cimate & consisted of such as . Then, you

describe the difference between public and private school.

Thanks for this amazing essay.

H Syifa Sajati
3 Hi Sam,

1 don'z have anythirg to say except for maybe your essay is lacking the
indentation for eack beginning of paragrashs. The thesis statzment is clear,
and your transitions are smooth. Great job!

* Unlke & 1

* Unlike & 1

Figure 5. Screenshot of peer feedback

In addition to the “updates” feature, threadestcdssion boards oBchoologymade
affordances for collaborative and interactive spaie the students within the groups. As
previously mentioned, the students worked in graimpaccomplish the given projects. The
feature of threaded discussion facilitated theesttslto interact, communicate and collaborate

within the groups. Through personal message, @stwtimitted:

Schoologymakes us easy to identify each member’s progiiesg sve share the given tasks
individually. Schoologis discussion board helps us a lot because we eammeinicate and
monitor one another. We can report and discuspmgress. And, we all feel responsible for

our success as a group so that we need to helaratier.

The quotation demonstrates h@ehoologis discussion board facilitated interaction,
communication, and collaboration among the studéhising interaction and discussions, the
students developed and conveyed their own voicesidnyg English. In this regard, the
students possessed the sense of relatednessrife&feilearning, supporting one another to
reach success. This supports Little’s (2007) ideat relatedness is developed through

interacting with others. Hence, the collaboratived anteractive spaces dschoologis
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discussion boards could enhance students’ sensgatédness. The sense of relatedness is

critical to the development of autonomy (Ryan, 1%l cited in Littlewood, 1999).

3.4.3 Control over the selection of learning conten

Schoologym-learning system facilitated control over thees@bn of learning content.
According to Benson (2011), control over learnirantent has to do with the freedom to
select learning materials to attain the goals ofifgm language learnin@choologyprovided
tools that accommodated media-rich learning mdsedannected to other materials available

on the internet. Figure 6 depicts the example arflieg materials sequenced $choology

@ T +

EAP 22015/2016: g?

5 g
e Yuna Lee

Good afternoon, Professor and friends

Back to Materials

want lo share APA Research Report format

Developing a Thesis for approved by Mr Ardi.

Compare-and-Contrast Essay -

attached the link here :hity
YouTube awrite ( Wap

Cat and Fish Bowl Spot the Please click the link above

# Difference Game - Online Thanks.
Learning Game for Kids

3 dr Eneri i
5§ draggeneric 42 http://www.thewritesource

com/fapa/apa.pdf

http://www.studyzone.org/
#  testprep/elad/o/
comparingcontrasting4p.cfm Camimeit nlike & 1

Figure 6. Screenshot of materials and an additiovadérial shared by a student

The materials provided o8choologym-learning platform led the students to self-
access other authentic materials on the Internathgeve the determined learning goals. The
students, consequently, had more control over dmeat of their learning (cf. Little, 2007).
In the process of accomplishing the research refmrexample, a student found a research
report format online, which she offered to her staates. After the discussion, all of the class
members agreed to use the format for reportingdbearch. Sinc8choologyprovided tools
that enabled the students to share learning mkstettee format was then shared to other
students orschoologyHence, this confirms Sung et al.’s (2015) ides the learners can use
mobile devices to search for relevant learning nete as well as Villanueva et al.’s (2010)
argument that technologies help to develop autondayyproviding multiple access to

authentic materials.
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4. Conclusions and recommendations

This article reports a study that investigates Bmlioologym-learning platform facilitates the
exercise of learner autonomy in an EAP class ahdonesian higher education. The findings
of this study proved th&choologym-learning platform installed in mobile devicesyided
the students with greater control over their EA&riéng beyond the classroom, both in terms
of the process and content of their learning.

The affordances o&choologywere a critical factor that supported the exerage
learner autonomy. Firs§choologyoffered a social environment that facilitated ratgion
and communication among the students. The socialonking interface ofSchoology
enabling reflection and sharing is critical to thevelopment of autonomy. At the heart of
learner autonomy, autonomy is developed througéracting and collaborating with others
(Benson, 2011; Cooker, 2013; Little, 2000, 200Q2Murray, 2014). Secon&choologis
application installed in mobile devices brought w@bamobile learning experiences
transcending spatial and temporal limitations. $tuelents had freedom to learn at their pace,
place, and time (Sung et al., 2015). The mobilenieg application hence enabled them to
exercise control over learning management (seedderZd11; Huang and Benson, 2013).
Third, media-rich learning materials encouraged shelents to the further exploration of
other materials on websites. This confirms Littleds (1999) and Snodin’s (2013) findings
that Asian learners tend to display reactive autonm language learning.

With regard to the Asian culture, the implementatiof Schoology m-learning
platform could minimize the power relationship ihettraditional classroom. However,
communication, interaction and collaboration amtrgclass members were still maintained
through its social networking interface. As Muri@p14) points out, autonomy is developed
through interdependence and collaboration in aasgeiting.

This study recommends th&thoologybe incorporated in English language learning
and teaching. Further research is also needed rtdairsze the issue of engagement on
SchoologyEngagement is a critical issue in the implemé&madf social networking learning
management system in English language teachinglemrding. Abas’ (2015) engagement
framework, consisting of teacher engagement, studegagement, cognitive engagement,
and social engagement, could be used to descriweSlehoologycan provide students with
meaningful and relevant English learning experisringhe 21 century.
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